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JOIN THEESSIONDN THE APP

Follow along with the slides or handouts

Send In questions through the "Ask a
Question" feature on this session

Up-vote the questions of others if you
would also like it answered
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DIVERSITY CROSEGUTTING THEME

To best serve Ameri caso student s:

EPPs show respect for the diversity of
candidates;

provide experiences that support the
candi dates0d0 commit ment

prepare candidates to design and enact
equitable and excellent experiences for all
P-12 students.

EQUALITY EQUITY
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DEFINITION OF DIVERSITY

INDIVIDUAL DIFFERENCES GROUP DIFFERENCES
(e.g., personality, interests, (e.g., race, ethnicity, ability,
learning modalities, and life gender identity, gender expression,
experiences), and sexual orientation, nationality,

language, religion, political affiliation,
and socio -economic background).

[INTASC MODEL CORE TEACHING STANDARDS. 21]



https://www.ccsso.org/sites/default/files/2017-12/2013_INTASC_Learning_Progressions_for_Teachers.pdf

EXPLICIT REFERENCES IN THE CAEP STANDARDS

Standard 1 - Candidates demonstrate:

oskills and commi t mdastudenthaxdess tofrigomusdollegd | -aftlcareer r eady st andards
understanding ofthe INTASCst andards on othe | earner and | earning. o
use of "research and evidence . . . to measure their P -12 studentsdo progress. o

Standard 2 0 EPPs work with partners to:

design cl i ni | experiences o0oto ensure that candidates demo
on all stude s | earning and devel opment . o

Standard 3 0O Providers:

engage in outr each aerdistipporttceomplietionof mgh c iqualitytcandidates from a broad range of
backgrounds and diverse populations to accomplish their mission. The admitted pool of candidates reflects the
di ver sity o#fl2Ansetruidceandtss . R

monitor disaggregated evidence from academic achievement and non -academic measures, and follow candidate
progress for each campus and mode of delivery, providing support for candidates who need it.
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EXAMPLES OF COMPLETER PROFICIENCIES

| ncorporation of multiple perspectives to the discussion of ¢c
and community experiences and cultural norms.

Ability to use a variety of approaches as needed to support multiple ways for P -12 students to access knowledge,
represent knowledge, and demonstrate the attainment of academic goals and competencies.

A commitment to deepening awareness and understanding the strengths and needs of diverse learners when
planning and adjusting instruction that incorporates the histories, experiences and representations of students and
families from diverse populations.

Verbal and nonverbal communication skills that demonstrate respect for and responsiveness to the cultural
backgrounds and differing perspectives learners and their families bring to the learning environment.

Ability to interpret and share student assessment data with families to support student learning in all learning
environments.

An understanding of their own frames of reference (e.g., culture, gender, language, abilities, ways of knowing), the
potential biases in these frames, the relationship of privilege and power in schools, and the impact of these frames
on educatorsd expectations for and relationships with | earner
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http://caepnet.org/~/media/Files/caep/standards/commrpt.pdf?la=en

CAEP RECOGNIZES THE IMPORTANCE OF PREPARING A
DIVERSE POOL OF EFFECTIVE EDUCATORS

CAEP has partnered with NCTR to help advance teacher diversity
by I mproving the quality of educato
recruitment & retention plans

The partnership focuses on
1) Required contents of the plans
2) Ciriteria for reviewing those plans, and

3) Resources available to support preparation providers in developing, implementing,
and monitoring effective recruitment plans.

ACAEPisamongthe f i rst round of USED®&s SEE
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https://www.mathematica-mpr.com/news/mentoring-partnerships-to-improve-educator-preparation-and-development

THINKo PAIR - SHARE

How do you recruit and retain high  -quality candidates from a broad range
of backgrounds and diverse populations to accomplish your mission?

To what extent are you successful in this area?
How do you know?

%PCQN ‘ Spring 2018 | Kansas City




Text of CAEP Component 3.1

A3.1 The provider presents plans and goals to recruit and support
completion of high -quality candidates from a broad range of backgrounds
and diverse populations to accomplish their mission. The admitted pool of
candidates r ef | ect s t he di v edl3stutdents.dle pravderr | c a (
demonstrates efforts to know and address community, state, national,
regional, or local needs for hard -to-staff schools and shortage fields
currently, STEM, English-language learning, and students with disabillities.

CAJ:PC N ‘ Spring 2018 | Kansas City o



DRAFT CRITERIA FOR CAEP COMPONENT 3.1

The CAEP Handbook: Initial
L evel Programs 20is8available
for public review.

CANDIDATE QUALITY, SELECTIVITY, AND PROGRESS
(CAEP Standard 3)

Note: The EPP is asked to write a summary statement demonstrating the key concepts in each standard. The “Key language” sections in this chart are aligned

with the “Key concepts” paragraphs that appear under Standard 3 in the pages of the Handbook, above. The left column describes the evidence that EPPs Please Send q ues“ons comme
include in their self-study reports for Standard 3. The center column describes what the site team does in their examination of the EPP’s case for Standard 3. . ’
The right column describes evaluation criteria that the team employes or the corroboration of efvidence they try to establish during their accreditation and recom mend atlons on the
review. . s .
processes laid out within this
STANDARD 3: Initial Preparation Candidate Quality, Recruitment, and Selectivity— re port
The provider demonstrates that the quality of candidates is a continuing and purposeful part of its responsibility from recruitment [component 3.1], at
admission, through the progression of courses and clinical experiences [components 3.2, 3.3 and 3.4], and to decisions that completers are prepared to teach to tra| ] | nq . q UeStIOHS@ cae Dnet C
effectively and are recommended for certification [components 3.5 and 3.€]. The provider demonstrates that development of candidate quality is the goal of
educator preparation in all phases of the program. This process is ultimately determined by a program’s meeting of Standard 4. NO |atel‘ than MarCh 31, 20 18 .
Key Language: Through recruitment, admission and support, the provider demonstrates that the quality of initial program candidates is a continuing and
purposeful part of its responsibility.
In the EPP’s Self-Study Report (55R) In the Site Team's Reports (FFR, SVR) Evaluation Criteria
The EPP describes its recruitment plan [e.g. covering The site team examines the recruitment plan for Aowritten plan for continuously improving the
5 years) that provides baseline data and a schedule the presence of baseline data, outcome targets, admitted candidate pool that provides base
for monitoring progress toward goals for admitting and a monitoring schedule and process. points and annual monitoring of characteristics
and supporting high-quality initial program related to academic ability, diversity, and
candidates from a broad range of backgrounds and The site team examines progress results for employment needs.
diverse populations. (3.1) trends over time. The team’s review evaluates
*  The plan identifies all outreach or recruitment whether the recruitment plan has: The EPP’s admission goals and enrollment data
efforts on which the provider will rely. * moved the provider toward greater candidate | demonstrate progress from the base point and
* The provider presents progress results on diversity and academic achievement, and have moved the provider toward greater
recruitment goals disaggregated by year. * increased the number of completers who can | candidate diversity and academic
* The provider describes any adjustments to the meet employment needs in applicable achievement.
recruitment plan that arise from progress shortage areas.
monitoring. (3.1, 5.3) The EPP demonstrates knowledge of employer
needs (e.g., for STEM, ELL, or special education
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http://caepnet.org/~/media/Files/caep/accreditation-resources/handbook-initiallevelprograms.pdf?la=en
mailto:training.questions@caepnet.org

teachers) and employment opportunities in

schools, districts, and/or regions where

completers are likely to seek employment.

e EPP documents the influence of
employment opportunities on enrollment
patterns (e.g., efforts to recruit in those
areas; increases in completers in those
areas).

The EPP describes the academic and non-academic
admission criteria for initial programs, and the
rationale for these criteria. (3.1, 3.3)

The provider submits evidence that it periodically
reviews admission criteria to assess their suitability
for admitting candidates who will be successful in the
program and in the classroom, and meet
employment needs. (3.3)

The site team looks for evidence that the EPP
has reflected on the academic and non-
academic criteria it uses to select candidates to
admit from the pool of applicants and can justify
these criteria (e.g., based on research, licensure
eligibility, program demands, student supports,
etc.).

The site team verifies that the EPP reviews
admission criteria during the accreditation cycle.
The site team wverifies that the EPP is aware of
student demographics, as well as employment
trends and opportunities in P-12 schools in the
licensure areas in which it offers initial
programs.

The provider specifies its requirements for
prior academic achievement and other criteria
it uses at entry to ensure that enrolled
candidates have or show the potential to
develop the abilities needed to complete the
preparation program.

Evidence indicates that the EPP takes into

characteristics that are likely to impact
program performance and employability (e.g.,
dispositions, prior experience working with
children).

If the EPP makes exceptions to its
requirements for background characteristics, it
describes the candidate supports it provides
that address the gaps and promote success in
program completion and meeting licensure
regquirements.

The EPP provides evidence that support services and
counseling are afforded to candidates when needed.
(3.1)

The site team confirms that the EPP uses the
results of performance/progress monitoring to
guide advising and support activities (e.g.,
referral to student support services, remediation
planning, interventions, etc.)

Documents outlining the supporting services
available to assist initial program candidates to
complete their program, including information
provided to candidates on how to access
services.

Advising or remediation summaries
documenting the types of services or support
that initial candidates—particularly those that
were struggling at progress checkpoints—hawve

CAJ:PC N ‘ Spring 2018 | Kansas City
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The CAEP Handbook: Initidlevel Programs 20iBavailable for public review.

Please send questions, comments, and recommendations on the processes laid out
within this report taraining.questions@caepnet.aglater than March 31, 2018.

accessed within the EPP and/or the types of
interventions the EPP has initiated).

The provider submits a Phase-in Plan that documents
how the EPP will gather the evidence needed on
recruitment and support. The planis consistent with
the CAEP Guidelines for Plans and the CAEP Phase-In
Schedule.

The site team evaluates the plan using the CAEP
Guidelines for Plans. The team describes the
extent to which the Phase-In Plan complies with
expectations for formatting and content, and is
consistent with the timeline in CAEF's Phase-In
Schedule.

criteria in all three categories of the guidelines:
Relationship to Standard or Component,
Timeline and Resources, and Data Quality.

The plan’s implementation timeline is
consistent with the requirements of the Phase-
In 5chedule,

CA;EPC N ‘ Spring 2018 | Kansas City
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http://caepnet.org/~/media/Files/caep/accreditation-resources/handbook-initiallevelprograms.pdf?la=en
mailto:training.questions@caepnet.org

MAPPING COMPONENT 3.1
TO DATA RELEVANT TO OTHER CAEP COMPONENTS

| Standard 1

A Data relevant to identifying and supporting the completion of high -quality candidates
(in terms of their knowledge, skills, and professional dispositions)

o

Standard 2

A Mutually agreeable expectations (for candidate entry, preparation and exit) in clinical
partnerships with P -12 schools

o

| Standard 3

AEvi dence of candil datesd® academi c achi evement
program and at completion

CA‘EPC N ‘ Spring 2018 | Kansas City 13



MAPPING COMPONENT 3.1 TO DATA RELEVANT TO
OTHER CAEP COMPONENTSCONQJQ T

| Standard 4

APer formance of completerséd
a

compl etersod6 preparati on;
retention

, feedback from emp
nd empl oyment mil es

| Standard 5

A Quality assurance system is comprised of multiple measures that produce valid data
and can monitor candidate progress, completer achievements, and provider
operational effectiveness 0 that can be disaggregated by relevant dimensions such as
candidate demographics and programs; regular and systematic assessment of
performance against its goals; testing innovations; tracking results over time; acting

upon measures of completer impact; appropriate stakeholders involved in program
Improvement and evaluation

CA‘EPC N ‘ Spring 2018 | Kansas City 14



ANALYSES OF EPP EVIDENCE SUBMITTED TO
DEMONSTRATE CAEP COMPONENT 3.1

ACAEP pulled evidence submitted by EPPs and h
formative feedback reports from reviewers for EPPs B e

with accreditation decisions in April of 2017
AWe analyzed the recruitment and retention plans
provided to us by each EPP with the goal of finding
good practices that can be replicated by other EPPs
In the future.
T ——

CAJ:PC N ‘ Spring 2018 | Kansas City
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STRENGTHS IDENTIFIED IN PLANS

L I
A

— — V Providing goals attached to a realistic timeline.

V Variety of data sources

V Disaggregating diversity data by ethnic group
and/or graduate level.

CAJ:PC N ‘ Spring 2018 | Kansas City
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COMMON PITFALLS IDENTIFIED IN RECRUITMENT PLANS

A Limited evidence of being informed by data

A Limited evidence or update on the process the recruitment plan has made

A Limited reference to the retention goals

C/\‘EPC N ‘ Spring 2018 | Kansas City o



SUGGESTIONS FOR IMPROVING GUIDELINES AROUND
COMPONENT 3.1

AFocus on identifying clear, realistic goals

that are obtainable in a reasonable Are you too busy to improve?
amount of time.

AProvide evidence supported by data
that the plan has seen progression,
regression, or has stayed the same.

We are
too busy

ATake ownership over their recruitment
plans and take necessary measures to
keep tabs on how the goals they have
set are working out.

AOffer a Clear deflnltlon Of dlverSIty Hakan Forss @hakanforss http://hakanforss.wordpress.com

This illustration is inspired by and in part derived from the work by Scott Simmerman, “The

Square Wheels Guy” http://www.performancemanagementcompany.com/

This Photaby Unknown Author is licensed un@& BY

Spring 2018 | Kansas City 18
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http://alexis.monville.com/tag/openstack/
https://creativecommons.org/licenses/by/3.0/

SUGGESTIONS FOR IMPROVING GUIDELINES AROUND
3.1: Continued

ADefine Osuccessodé6 for past activities th.

AGoals should be obviously data informed in terms of why they were
selected and should include objectives.

ARecruitment and retention goals should both be addressed.

CA‘EPC N ‘ Spring 2018 | Kansas City 19



DATA-INFORMED RECRUITMENT & RETENTION PLAN & PROGRE
A Tool for EPPs

[

Data-informed Recruitment and Retention Plan & Progress

A Tool for EPPs

Standard 3, CAEP Component 3.1 The provider presents plans and goals to recruit and support completion of high-quality candidates
from a broad range of backgrounds and diverse populations fo accomplish their mission. The admitted pool of candidates reflects the
diversity of America’s P-12 students. The provider demonstrates efforts to know and address community, state, national, regional, or
Iocal needs for hard-to-staff schools and shortage fields, currently, STEM, English language leaming, and students with disabilities.

PH!I)&J‘E to provide structure and reflective questions to intentionally focus and track progresz of relevant to recruitment and retention efforts.
In many cases, the data needed to complete this ternplate are already being collected; by targeting attention to data and strategies most likelv to help vou achiers
meaningful results, thiz document 15 intended to relieve some of the burden EPP: may face when designing a realizfic recrurtment and retention plan from scratch.

Contexct wethin CAEP s Diverssty Theme
Candid.ate qualih' .i.t:si~=tq that p.to'.'idars st unciartake posil:['re u:!-utreach efforts to recrut 2 more able and more diverse candidate poo]_ The pairing of

“We won't have a serious equity policy until we steer our best talent fo the classrooms where it's most needed;

and we won't raise the bar for all children until far more of our entering teachers in all schools are well prepared themselves.”

The quahity of new teachers entering the field depends not only on the quakty of the preparation they receive, but al:o on the capacity of preparation programs to
attract, select, and retain academically able people who have the potential to be effective teachers in the classrooms they will serve. Likewize, add.tﬂssmg the well-
documented gap between the demogmpl'ucs of the current American teacher workforce and the increazingly diverze students they zerve requires intentionality.

More information regarding the importance of the motivation for CAEPs diversity
theme and how it should be manifested in EPPs® practice can be found here

(1) INDIVIDUAL DIFFERENCES (E. G., PERSONALITY,

INTERESTS, LEARNING MODALITIES, AND LIFE EIF“EF:”I'EI‘.'E'ESJ', AND

CAEP Dgﬁmﬁa?s -r_?f Diwm;!;l-' {2) GROUP DIFFERENCES (E. G., RACE, ETHNICITY, ABILITY, GENDER IDENTITY,
CAFEP Standards use the term all” students as a reference to P-12 student diversity in GENDER EXPRESSION, SEXUAL ORIENTATION, NATIONALITY, LANGUAGE,
Ametica The term defines individual and group differences in the :ame way as the RELIGION, POLITICAL AFFILIATION, AND SOCIC-ECONOMIC BACKGROUND).

CC350 Interstate Teaching and Assezsment Support Conzortium m@g
[INTASC MODEL CORE TEACHIMNG STANDARDS, P. 21]
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DRAFT DATAINFORMED RECRUITMENT & RETENTION
PLAN TOOL

Is there any information you feel is missing?

Are there any areas of the template you feel
would be difficult for an EPP to complete?

Describe how having a template would make
It easier and/or harder for an EPP to provide a

thoughtful recruitment plan?

(FEEDBACK))

What additional resources would be helpful?

%PCQN ‘ Spring 2018 | Kansas City



ADDITIONAL RESOURCES

ANCTR report - Recommendations for Sta__te Support for Effective Teacher
Residencies

ATNreport 5Pr epar ati on through Partnerships:
New Teacher Pipeline

ATrailblazer Coalition report & Fixing the Broken Pipeline: Teacher Diversity and
the Classroom

ASan Francisco Teacher Residency report - Beyond Brochures: Practicing "Soul
Care" in the Recruitment of Teachers of Color

ABranch Alliance for Educator Diversity ( BranchED) - one -pager & website

ANational Network of State Teachers of the Year (NNSTOY) - Resource Guide
for Courageous Conversations about Race in Schools

ANCTQ report & Databurst: Teacher Shortages and Surpluses
CA‘EPC N ‘ Spring 2018 | Kansas City 29



http://nctresidencies.us10.list-manage.com/track/click?u=011bd7c0a27e721aa8671e864&id=2a55ec7081&e=93a60510dd
http://nctresidencies.us10.list-manage1.com/track/click?u=011bd7c0a27e721aa8671e864&id=ddec579b48&e=93a60510dd
http://nctresidencies.us10.list-manage.com/track/click?u=011bd7c0a27e721aa8671e864&id=73962ee675&e=93a60510dd
http://tn.gov/assets/entities/education/attachments/Preparation_through_Partnership_report_final_web.pdf
https://drive.google.com/file/d/0B9dikiFxzv4OdG9fRllnWWVodHc/view?usp=sharing
http://2nzvmtmxyesbi7fm3pk4v9h7.wpengine.netdna-cdn.com/wp-content/uploads/2015/08/SFTR-SoulCare-Final.pdf
http://educatordiversity.us16.list-manage.com/track/click?u=5dcabb3afc6a7cf7971e96d22&id=0b551e8f76&e=8941bddaa6
http://educatordiversity.us16.list-manage.com/track/click?u=5dcabb3afc6a7cf7971e96d22&id=0c4533806f&e=8941bddaa6
http://www.nnstoy.org/wp-content/uploads/2018/01/Resources-for-NNSTOY-Courageous-Conversations-About-Race.pdf?utm_source=+Stakeholder+News+February+14,+2018&utm_campaign=Stakeholder+Newsletter+February+14+2018&utm_medium=email
https://www.nctq.org/dmsView/17-000835_nctq_supply_and_demand_v10_02-26-18

RESEARCH TO WATCH

Survey Question: When you have had success in
recruiting students from underrepresented groups
to your EPP and supporting them through
graduation and initial licensure, what factors
appear to have made the most difference?

Individualized, one-on- ID student weakness
one, personal support and provide support in-
for academics and class and through

other aspects of life tutorials

Personal relationships
(with advisors, faculty,
other students)

Financial support: Mentoring, individual
scholarships, financial attention, and
aid, jobs, assistantships “personal touch”

(_IMZPCQN ‘ Spring 2018 | Kansas City Source: ETS 2017 NASDTEC presentation 23



